The current research attempted to investigate the effect of using a suggested web-based learning program on developing EFL listening skills of the first-year secondary students. To achieve this purpose, the researchers constructed and validated a web-based learning program, a listening skills test. Using the quasi-experimental method, a randomly chosen sample of fifteen first-year secondary students at El-Botakh Secondary School was pre-tested using the listening skills test.
Introduction
Modern trends in education have witnessed a shift in focus from teachercentered to learner-centered education and an increase in the use of Web-based learning tools which provide integrated environments of various technologies to support diverse educators' and learners' needs via the internet. Modern teaching programs are based on learner-centered principles and reflect the need for appropriate use of Webbased learning environments.
The demand for web-based language learning has increased and online technologies have contributed notably to language education and e-learning technologies can be used to teach English.
WBLL is learning language through the use of the Web and exploiting Web materials, resources, applications or tools (Son, 2007) .
A Web-based learning environment is available at any time and any place. The learning environment can be accessed by a large, distributed and diverse group of students. The learning environment may be monitored by the educator to ensure a safe learning experience for the students. The students can be provided with many different resources in a variety of interactive and multimedia formats. These may be designed to allow active participation in learning and facilitate the individual construction of knowledge (Callahan et al, 2013) .
Web-based learning provides activities, learning materials, and learning environment which contribute positively to learning a language and developing language skills.
Web-based language learning depends on the Web which can support language teachers to integrate Web resources into the language classroom (Son, 2007) . It can be also a virtual library that has a huge amount of information valuable to English as a second language (ESL) teaching (Murray & McPherson, 2004) . In addition, Web-based language learning (WBLL) has the potential to increase learner motivation and engage learners in culturally authentic and highly interactive language experience (Kung & Chuo, 2002) .
The need for using modern technology and web tools in teaching Listening stems from the importance the listening skill among other language skills. Rost (2002) mentioned that listening is the most critical skill for language learning at the beginning stages. Schilling (2002) assured that listening is an essential skill at work and at home. At work, it reduces errors and wasted time. At home, it develops resourceful, self-reliant kids who can solve their own problems. El Keles (2003) pointed that listening is as important as speaking in face-to-face communication.
Al-Hariree (2004) affirmed that listening is identified as a fundamental aspect in the language classroom because it provides an input for the learner. Without understanding this input at the right level, any learning simply cannot begin. Arnold (2005) referred that listening provides a foundation for all aspects of language and cognitive development and it plays a life-long role in the processes of learning and communication.
Many researchers assured that foreign language learners have some listening problems. These problems are usually attributed to the speed of delivery of the listening text, lack of exposure to fluent natural speech, and encountering new terminology and vocabulary (Hasan, 2000; Graham, 2006) .It is, also, proved that the use of technology in language learning can impact positively on listening skills. Beare (2008) 
Background of the problem
Although listening is a very important language skill, it is neglected in classrooms and learners face a lot of problems. Abdel Latif (2002) assured that listening is one of the least stressed skills in language teaching and learning. It receives less attention and less class time. Bear (2004) pointed out that teachers rarely teach listening in classrooms as they think that listening develops automatically and naturally over time.
Al-Hariree (2004:1) affirmed that teachers spent most of their teaching time working with their students on reading and writing activities and sometimes speaking.
According to Tompkins (2005:293) Data presented in the above table revealed that 60% of the students were weak in listening for specific information. 53% of the students were weak in listening to guess the meaning of new words from the listening context. 92% of the students were weak in listening to make inferences. 86% of the students were weak in listening to identify the main idea in the spoken discourse. 80% of the students were weak in listening to recognize the letter sound association. These results revealed that these skills need to be developed.
Purpose of the study
More specifically this study attempted to explore the effect of using a suggested webbased learning program on the first-year secondary students' EFL listening skills.
Question of the study
The present study attempted to find an answer to the following question:
What is the effect of a suggested web-based learning program on developing the first-year secondary students' EFL listening skills?
Hypothesis of the study
The current study attempted to test the following hypothesis:
"There is a statistically significant difference at (0.05) level between the mean scores of the first-year secondary students on the preapplication and the post-application of the EFL listening skills test in favor the postapplication".
Delimitations of the study
This study was delimited to: Significance of the study:
The significance of this study stems from the following considerations:
1. Developing EFL listening skills among
first-year secondary school students is expected to positively affect their performance in other language skills as they become more proficient in the use of their language.
2. Helping EFL teachers and curriculum designers to prepare modules and activities depending on web-based learning to develop language skills (listening, speaking, reading, and writing).
Drawing attention to the listening skills
which may need to be developed in the secondary stage.
Review of Literature
The Importance of Web-Based Learning:
The importance of Web-based learning stems from the advantages which are shown by many researchers. Chang (2001) constructed and evaluated a web-based learning portfolio (WBLP) of authentic assessment. The results of the system evaluation show that most students consider the system to be helpful with respect to improving learning and accomplishing quality.
Chumley -Jones, et al (2002) assured that web-based learning is advantageous and effective in the teaching-learning process.
Callahan et al (2013) YouTube, podcasts, blogs, discussion groups, forums etc. provide many possibilities for engaging students in desirable practices (Duffy, 2008) . Students can access the learning materials and tasks both at the teaching institution (school or university) or at home and at any time of the day (Almekhlafi, 2006) .
Web-based learning provides no time and it an influential power (Cass, 2007; Badal, 2008; Batra, 2008) , one that contributes to a revolution in varied realms, including language learning.
Vo (2013) were chosen to get involved in the experiment because they showed readiness to participate and it was easy to communicate with them at any time.
Design of the Study
The one group pre-posttest design was used in this study which involved only one group of participants to whom some treatment was given. They were first pretested using the EFL Listening Skills Test.
After administering the suggested program,
the participants were post-tested utilizing the same instrument above, and then the results were compared.
The Suggested program
This program was web-based learning program in which students were exposed to learner-centered activities where they are 
Designing the program
To build the program, the researchers followed the procedures below: Another type of evaluation which primarily aims to get the total picture of the quality and effectiveness of the produced program is summative in its nature.
For that purpose, an evaluation sheet was constructed and validated by a jury of faculty members. The pilot study evaluation sheet was then submitted to the students to get their opinions about the modules they studied during the pilot study. It was translated into Arabic to be easy for the students to understand it. Students' answers were scored and tabulated as shown in the following table
(2). 
Instruments of the Study
The researcher constructed and adapted the following instruments:
The Listening Skills Test
Aim of the Test
The test was designed to assess the effect of suggested Web-Based Learning Program on developing EFL listening skills of the first-
year secondary students. More specifically, the test was used to see the amount of improvement that might happen as a result of administering this program.
Description of the Test
The test consisted of five parts, each part tested one of the research five listening skills and included three items as follows: Listen to the conversation between a seller and Marianne and choose the word you and hear in the listening text.
Part 5: To test the skill of Making inferences Listen to the conversation between a Hotel Clerk and Mr. Edwin and click "T" if the sentence is true and "F" if the sentence is false.
Scoring technique of the Test
Reviewing pertinent literature (e.g., Abdelhafez, 2006; SZE, 2006; Hayati, 2010 ; Ghaderpanahi, 2012; Sabet & Mahsefat, 2012; Mousavi & Iravani, 2012; Vo, 2013; ) , the researcher prepared an analytical detailed rubric to evaluate students' performance in the pre-post EFL Listening Skills Test. Their answers on the test were scored out of 30. Six marks for each part and two marks for each item.
Validity of the Test
To ensure the validity of the listening skills test, the researcher submitted it in its initial form to a jury of TEFL faculty members and specialists to decide on: ( After administering the main experiment, the data obtained were analyzed to find answers to the questions of the current research using the following two software programs:
Procedures of the Experiment
To conduct the experiment of this research, the procedures below were followed: respectively, were statistically significant differences between the average ranks of students in the pre and post applications.
(0.00, 0.00, 0.00, 0.00, 0.00, 0.00), which is greater than the tribal average.
Secondly, Calculating the Effect Size
Al-Saeed (1997, p. 135) -From 0.3: to less than 0.5 the effect size is moderate.
-0.5 and more the effect size is large.
-Accordingly, the effect size of the Webbased learning program in the EFL Listening Skills Test was calculated and the results were shown in the table (9) below: 
Discussion
The following lines concentrate on discussing and analyzing the results of students' EFL listening skills test.
Students' EFL Listening Skills
The first question investigated whether the suggested program based on web-based learning would develop the first-year secondary school students' EFL Listening
Skills. This online course was found effective and helpful in developing listening skills.
Results of the in-depth analysis of students'
scores also demonstrated a significant improvement in the EFL listening skills.
Checking students' answers to the post-test questions and their responses in the discussion showed that their listening skills noticeably improved.
In addition, the effectiveness of the program was reflected in high scores that the students obtained after being exposed to the improvement was the third skill (identifying the main idea in the spoken discourse) as 60% of the students got the full marks. The activities and exercises the students practiced were the reasons for the development of this skill. The skill of identifying the main idea was stressed through many activities that asked students to extract the main idea of the completely listening task. These activities were performed online and the students had opportunities to discuss online their thoughts and to discuss with their classmates and their teacher evidence that supported their answers.
The listening skill which came third was (listening for specific information) as 53.3% of the students got the full marks. The skill of finding specific information was stressed through many activities that require students to think of all the details related to the main topic of the text and to respond to multiple- The findings of the current study is consistent with the results of other studies conducted by Jones (2002), Wong (2005) and
Bear (2008) in which the students' listening skills improved clearly through using web resources. The current study and the previous studies agreed that learning materials provided on the web are very effective in developing listening because they are attractive to the learners and they are, also, interesting so the learners do not feel bored.
As a main component of the current program You Tube videos were effective in developing listening skills, this finding was found also by Cass (2007) , Batra (2008) and
Badal (2008) 
